The predoctoral internship signifies the culmination of applied training in professional psychology. With the increasing supply and demand gap, securing an internship has become competitive and has resulted in many students employing a wide variety of steps in an attempt to ensure a successful internship application. However, little is known about how academic training programs assist students in applying for an internship. The purpose of this study was to describe what activities training programs engage in to prepare their students for the internship application process, and to better understand students' perception of their preparedness to apply as well as to understand their experience applying. The results suggested that training programs prepared students well for general aspects of the process but did not adequately prepare them for the more specific tasks related to the application process. Results also suggested that while the students didn't find the application process confusing or difficult they found it stressful and anxiety provoking. Suggestions for programs to inform and assist their students in preparing for applying are presented as well as recommendations for future research.
Obtaining a predoctoral internship placement is becoming an increasingly competitive process for students. In 2006, there were 595 Association of Psychology Postdoctoral and Internship Centers (APPIC) member predoctoral internship programs throughout the United States and Canada. Of these sites, 452 were American Psychological Association (APA)-accredited programs and 143 non-APA-accredited programs. These internship programs resulted in a total of 2,686 predoctoral internship slots (funded and nonfunded) available (APPIC, 2006a) . However, there were 3,210 students who entered the 2006 match, and 731 students did not receive a placement through the APPIC match process, resulting in an addition of 62 more unmatched applicants than the 2005 Match (APPIC, 2006a) . Additionally, recent data on Match rates reported by APPIC shows that the percentage of students who match with an internship has decreased each year since 2002, from 78.4% to 71.3% in 2006 71.3% in (APPIC, 2006b ). This decrease is often referred to as a supply and demand problem between the number of students seeking internship and the number of available internship options and is one major source of anxiety for students applying for internship. Yet, there continue to be few studies that examine student experience regarding the intensity of the internship application process, or how students are being informed/ prepared to apply for the predoctoral internship, questions we intend to address in this study.
Dehlert, Sumerall, Lopez, and Merkleymand should not be psychology trainers' primary concern, but rather more attention should be focused on the availability of quality predoctoral internships. They defined quality predoctoral internship sites as programs that have sought and received accreditation or membership from organizing bodies like the APA or APPIC, which require internship sites to meet specific training criteria and standards (e.g., provide regular supervision and training experiences). They also highlighted potential problems that could arise from the increasing number of nonfunded or nonaccredited predoctoral slots that they believe may compromise the quality of training students receive by placing emphasis on service over training. These authors point out that many state licensing boards favor applicants who have completed an APAaccredited or comparable predoctoral internship. The aforementioned suggests that students need not only be aware of strategies needed to navigate the application process for a successful match, but they also need to carefully consider how the quality of their internship experience may affect their future career aspirations. Williams Nickelson and Prinstein (2004) note that, "The psychology internship application process can be a simultaneously rewarding, exhausting, stressful, and exciting process" (p. 3). Applying for an internship typically involves various tasks such as (a) researching the many internship sites to determine sites in which to apply, (b) registering with National Matching Service, (b) completing the APPIC Uniform Application for Psychology Internships (AAPI), (c) writing a series of essays (e.g., autobiographical statement), (d) constructing cover letters, (e) developing a curriculum vita, (f) obtaining letters of recommendation and a letter of endorsement, and (g) submitting site specific supplemental materials (e.g., additional essays and college transcripts). Students apply to their preferred sites, which may then invite competitive students for either in-person or telephone interviews, with other sites hosting more informal open houses. Sites then narrow their applicant pool based on various factors, such as students' interview performance and previous clinical experiences (Lopez, Oehlert, & Moberly, 1997) . Both students and internship programs proceed by rank ordering their top choices with the APPIC matching program, the latter of which matches students with potential internship programs. Students who are not matched with an internship site may enter the APPIC Clearinghouse to apply to programs that have vacant openings after the match. Some students may also choose to attend predoctoral internships at independent sites that are not APA-accredited or a member of APPIC. Clearly, the application process is extensive and filled with uncertainty.
Several studies have explored intern preparation issues, most of which are from the perspective of the internship training director (Ko & Rodolfa, 2005; Rodolfa et al., 1999; Stedman, 1997; Tipton, Watkins, & Ritz, 1991 (Williams Nickelson & Prinstein, 2004) . Similarly, psychology trainers have taken action at the organizational level to try to balance the application process for students. For example, Ko and Rodolfa (2005) state that some members of the Council of Chairs of Training Councils (CCTC) have advocated for placing limits on the number of practicum hours that can be reported on the AAPI. Alden and colleagues (2000) reported strategies students use to manage their anxiety surrounding the internship application process, such as obtaining extra practicum experiences and completing their dissertations prior to their internship year. These strategies may result from lack of guidance or outright misinformation provided about the internship application process throughout ones graduate training, or to manage the anxiety stemming from the unknown. Despite the efforts of researchers such as Alden and colleagues, very little attention has been directed toward determining how graduate psychology programs prepare students for the internship application process throughout a student's tenure in her or his graduate program. Our goal in this exploratory study was to identify specific activities training programs engage in to prepare their students for the application process and to describe the experiences of applicants.
Method

Participants
Recruitment of participants for this study was conducted using multiple electronic techniques. Upon receiving permission from APPIC to recruit using their listservs, an e-mail message was sent to the APPIC Intern-Network and Postdoctoral listservs. Furthermore, the chairs of the five professional psychology training councils (Consortium of Combined and Integrated Doctoral Programs in Psychology, CCIDPIP; Council of University Directors of Clinical Psychology, CUDCP; Council of Counseling Psychology Training Programs, CCPTP; Council of Directors of School Psychology Programs, CDSPP; National Council of Schools and Programs in Professional Psychology; NCSPP) were asked to forward the same e-mail message to students from their constituent groups. The e-mail message described the study and invited students currently applying for internship and individuals who have applied in the past three years, to participate in the study. These recruitment methods resulted in 201 (of 241 surveys sent) students completing the survey, resulting in an 83% response rate.
Participants for this study consisted of 158 (79%) women and 34 (17%) men, with 9 (4%) participants not reporting their gender. There were 8 (4%) African Americans, 1 (1%) Asian American, 3 (2%) Eastern Indian Americans, 5 (2%) international students, 8 (4%) Latina/os, 4 (2%) Middle Eastern Americans, 7 (3%) multiracial individuals, and 165 (82%) White participants. There were 11 (5%) participants 21 to 25 years old, 121 (60%) 26 to 30 years old, 30 (15%) 31 to 35 years old, 17 (8%) 36 to 40 years old, 8 (4%) 41 to 45 years old, 9 (5%) 46 to 50 years old, and 5 (3%) participants over 50.
Although this sample appears skewed in relation to gender and race, it is reflective of the national trends in professional psychology training (American Psychological Association, 2006; American Psychological Association of Graduate Students, 2006) .
Of 201 students who completed the survey, 151 (75%) were from clinical programs, 37 (18%) were from counseling programs, 7 (4%) were from school programs, and 6 (3%) were from combined-integrated programs. One hundred and seven participants (53%) were seeking a PhD, and 93 (47%) were seeking a PsyD. In identifying progress toward degree completion, 56 (28%) participants were in their fourth year of school, 22 (11%) were in their fifth year, 75 (37%) were currently on internship, 34 (17%) were completing postdoctoral work, and 14 (7%) completed all work but their dissertation. Seventy-two participants (36%) were applying for an internship when completing the survey. It is important to note that respondents were asked to choose one category relating to progress toward degree, and some respondents could have been in their fourth or fifth year and currently on internship.
Measures
The Preparation for Applying to Internship Survey (PAIS) is a 45-item questionnaire constructed for this study that was designed to gather information related to the internship application process. Specifically, based on our review of the literature, we wrote items to capture specific aspects of the application process, such as information about the APPIC Match process, developing application materials, and interviewing (Albin, Adams, Walker, & Elwood, 2000; Braun, Madson, & Green, 2004; Madson, 2002; Mellott et al., 1997; Williams Nickelson & Prinstein, 2004) . Items were answered through either a Likert-type, five-point scale from (1) strongly disagree to (5) strongly agree (items 1-35), yes or no (items 36 -43), or multiple choice (items 44 and 45) responses. Items 1 through 35 were designed to assess internship information provided by programs, program assistance in applying, perceived student preparation, and their total application experience, while items 36 through 45 were designed to garner information related to program climate related to practicum hours and internship (e.g., emphasizing accruing more practicum hours than required for class) and strategies students used to prepare themselves (e.g., types of resources used to obtain information).
The content validity along with the clarity and comprehensiveness of the survey was assessed by the chairs of the five psychology training councils (CUDCP, CCPTP, CDSPP, CCIDP, NCSPP), the APPIC Chair, and the President of the Association of Counseling Center Training Agencies (ACCTA). These individuals were presented with a 41-item measure and provided feedback about clarity of items, scaling, and to determine whether content was missing. Experts suggested the removal of items that related to providing information in general that appeared redundant (i.e., my program does not provide information about applying to internship; I was informed about the internship application process early in my program). Furthermore, the experts suggested that eight items be changed from Likert-type items to yes/no items. Finally, the expert feedback resulted in the addition of items directed toward programs providing information about the current internship trends, accruing more practicum hours than required, and providing quality internship information. This review process resulted in the removal of 2 items, the revision of 8 items, and the addition of 6 items, resulting in the final 45-item survey.
Respondents also completed a 13-item questionnaire that assessed demographic variables such as age, race, gender, type of program attended, degree sought, and years in program. Based on expert feedback, the three questions relating to the number of practicum hours completed, types of programs applicants were allowed to apply to, and whether students had geographical restrictions were added. Thus, in addition to general demographic information, the questionnaire also assessed the number of times a respondent applied to internship, whether or not they matched, type and number of sites applied to, any program restrictions on type of sites allowed to apply (e.g., only APA-accredited sites), total number of practicum hours completed at application, and whether the participant had geographical restrictions.
Procedure
Individuals who responded to the e-mail recruitment message were sent a research packet that included an informational and instructional letter, informed consent form, demographic survey, PAIS, and a self-addressed stamped envelope. After completing all research materials, participants were instructed to place the materials in the envelope and place them in the mail.
The survey took between 10 and 15 minutes to complete.
Results
Frequencies were computed on demographic items relating to the application process. Seventy-two participants (36%) were currently applying for internship when completing the survey, 123 (61%) participants applied one time, and 6 (3%) applied more than one time. Approximately 138 (69%) participants applied to 15 internship sites or less, with 90 (45%) applying to between 11 and 15 sites. In reporting total number of practicum hours, 114 participants (59%) reported accumulating 1800 hours or less at time of application, 26 (13%) had between 1801 and 2100 hours, 25 (12%) had between 2100 and 2500, and 28 (14%) had more than 2500 hours. Seventy-eight participants (39%) reported their program allowed them to apply to both APA-accredited and AP-PIC member internship sites, 58 participants (29%) reported being required to apply to APAaccredited sites only, and 56 participants (28%) being allowed to apply to any type of internship. One hundred and nine respondents (55%) applied to three different types of sites (e.g., medical hospital, university counseling center, Veterans Administration). Ninety-three participants (46%) reported geographical limitations relating to selection of their sites. A strong majority of respondents (n ϭ 193, 96%) used multiple resources to prepare for the application process, including other students (n ϭ 160); APPIC listserv (n ϭ 137), and the APAGS internship workbook (n ϭ 113). Fourteen participants (7%) began completing their application 12 months or more before deadlines, with 64 (32%) beginning 6 to 12 months before, 92 (46%) beginning 3 to 5 months before, 29 (14%) 1 to 2 months before, and 2 (1%) beginning less than 1 month before application deadlines.
Frequencies can be found in Table 1 for items relating to internship information provided by programs, program assistance in applying, perceived student preparation, and their application experience (items 1-35), and the frequencies for items related to program climate related to practicum hours and internship (items 36 -42) can be found in Table 2 . These results suggest that, overall, programs were perceived as adequately providing internship application information. However, the majority of respondents believed that there are several areas where their programs could improve to prepare them for applying to internship, such as assistance with essay development, vita development, and practicum hour calculation.
Discussion
Over the past few years, there have been growing disparities between the number of predoctoral internship applicants and available training opportunities (Dehlert et al., 2002) . Multiple conclusions have been proposed for this imbalance, such as the increased number of applicants from stand-alone PsyD programs, training site budget cuts, student geographic restrictions, and third-party reimbursement reductions (Robiner, Ax, Stamm, & Harowski, 2002; Dixon & Thorn, 2000; Thorn & Dixon, 1999) . Regardless of the reasons, it is clear that the predoctoral internship process is very competitive. In addition, concern for internship site selection increases applicant anxiety and sometimes puts pressure on academic training sites to modify their training programs to optimize their students' chances of receiving an internship offer. The purpose of this study was to determine what activities training programs engage in to prepare their students for the application process.
A survey constructed by the authors and reviewed by the chairs of five training councils covered multiple activities that training programs often engage in to prepare students. Overall, the majority of participants reported that their training programs prepared them well for general aspects of the application process by providing quality information, assisting with basic APPIC information including application procedures, discussing match-day information, and discussing letters of recommendation procedures. Unfortunately, the majority of participants also reported that their programs did not adequately prepare them for some of the nuanced work needed to complete the process, namely discussing essay strategies, developing their vita, assistance with contact hour calculations, providing application feedback, and interview preparation.
Most participants indicated that their programs offered an internship preparation seminar, although it appears that there is variability in the content and format of these seminars based on other survey items. For example, some programs may offer a seminar in which successful applicants from previous years provide advice based on their experiences, whereas other programs require students to register for an ongoing internship preparation seminar required before approval to apply for internship. In addition to programmatic resources, many students reported using external resources. For example, the American Psychological Association of Graduate Students provide several resources such as a full-day seminar, articles, and workbooks to help assist students in preparing their applications (see Madson, 2006; Madson, Chapman, Wood Barcalow, & Williams Nickelson, 2005; Williams Nickelson & Prinstein, 2004) . These and other related resources provide detailed information that can be provided to students and used to format comprehensive programmatic seminars.
Given the potential for variability in internship application preparation seminars, we have several suggestions for training and education regarding internship at the doctoral program level. Upon entering a program, students should be educated by the director of training about the predoctoral internship, and she or he should provide resources and articles that address internship expectations (e.g., Ko & Rodolfa, 2005) . Students should be encouraged to think about internship early in their program and to visit the APPIC internship database. Similarly, students can be required to document all of their practicum hours beginning with their first practicum using one of several database systems available online (see http:// www.appic.org/training/7_4_training_web_links.htl #Practicum). Preparation for the internship application process can continue as students advance through the program, with faculty designing course activities that relate to internship application. For example, a faculty member could have students write a draft of the theoretical orientation essay from the APPIC Uniform Application as part of their theories or practicum class and then provide feedback on the essays. Faculty could provide a monthly internship preparation seminar beginning 6 to 9 months before application deadlines, covering a wide variety of information such as the difference between an APPIC member internship site and an APA-accredited internship site, to more detailed information relating to ranking sites. In addition, the seminar may provide assistance and guidance for students on various topics such as determining her or his fit with a site, choosing sites, developing essays and vitas, completing the AAPI, interviewing, and ranking sites. Furthermore, it is important to note that this seminar should also attempt to dispel the many myths related to internship application and Match (e.g., the need for "excessive" practicum hours; Ko & Rodolfa, 2005) . As part of the seminar, students working on applications would be expected to begin approximately five months before application deadlines. Throughout the process of completing their applications, it would be valuable for faculty to provide very specific feedback in relation to their essays, vitas, and cover letters. After applications are submitted the seminar could shift focus to preparing for interviews, in which mock interviews are conducted, feedback is given, and questions to ask are discussed. Faculty may then provide further information as rank day and Match day approach about ranking sites and the APPIC Clearinghouse. Students can be expected to keep the Match weekend open in order to provide support and help to any unmatched colleagues. Throughout the entire seminar, it is important to note that emotional support and validation recognizing the anxiety related to this process is valuable.
Conclusion
The purpose of this study was to provide information relating to how academic programs are preparing students to apply for predoctoral internship and to describe the experiences of internship applicants. Furthermore, we wanted to provide recommendations of topics to include in an internship preparation seminar, because we believe it would behoove psychological trainers to consider how their current programs are preparing students not just for the predoctoral internship, but also how they prepare students to apply for the predoctoral internship. Psychological trainers may want to consider adopting and tailoring the sample predoctoral internship preparation seminar discussed above to their specific departmental and students' needs. However, before doing so, readers should consider the following limitations of this study and recommendations for future research.
Most notable of these limitations is what appears to be a skewed sample (e.g., 79% female, 75% from clinical psychology programs, 82% White). Although consistent with the overall training environment in professional psychology (APA, 2006), we were unable to make between group comparisons that would be important in identifying whether these results vary among students from different types of programs or from different backgrounds. To address this limitation, future research could make efforts to obtain more balanced samples to determine whether results differ by program type, ethnicity, and gender. For example, in this study recruitment was conducted solely through the APPIC intern and postdoctoral listservs and through the training counsel lists, and may not have been seen by groups underrepresented in the study (i.e., people of color, men). Future researchers could expand recruitment efforts to Future research is also needed that examines the effectiveness of predoctoral internship preparation programs. Likewise, it would be useful for faculty at other programs to share how they are currently preparing students for the predoctoral internship application process. Qualitative investigations are also recommended to further examine students' experiences of the application process, such as exploring the experiences of students who are not matched with a predoctoral internship placement. Finally, future research could examine the messages that academic programs communicate to students regarding their internship (e.g., one must accrue a great amount of practicum hours to be matched) and how this relates to their stress associated with the application process.
There has been escalating concern about the rising disparity between applicants and sites available. This trend is expected to continue, although over 75% of applicants received a matched site during the 2005-2006 application year. With trends toward increasing disparities, specific application information may become more important over the next decade. Thus, it is our hope that this article will not only provide useful information that can aid psychological trainers in better preparing students for the predoctoral internship process, but also encourage others to examine this facet of professional psychology training.
